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School District of Lee County
Demographics

¥ Number of Students — 80,000

E Number of New Students- 16,500

F Percentage Minority/Majority- 52%/48%
E Percentage Free/Reduced Lunch- 65%

E Number of Languages/Countries
represented- 98/159




School District of Lee County
Demographics
E Number of Teachers — 4,948

E Number of New Teachers Each Year- 300-
600

® Number of District Schools — 94

E 47% of new students to our district
perform below grade level standards on
district and state assessments.
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The Basics

ACADEMIC SYSTEMS BEHAVIORAL SYSTEMS

Intensive, Individual Interventions <=

=—> Intensive, Individual Interventions

1-5% « Individual Students
« Assessment-based
« Intense, durable procedures

« Individual Students 1-5%
« Assessment-based

+ High Intensity

« Of longer duration
Targeted Group Interventions =~ <——
- Some students (at-risk) 5-10%,
«+ High efficiency

+ Rapid response

——> Targeted Group Interventions
5-10% . some students (at-risk)

« High efficiency

* Rapid response

——> Universal Interventions
80-90% * All settings, all students

, « Preventive, proactive
* o
D

Universal Interventions = <——
« All students 80-90%
« Preventive, proactive
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System’s Considerations

1. Demming---95% of organizational
problems are systemic

2. Creates a common language and
problem-solving base for all district staff

3. Operationalizes the district vision and
mission

4. Creates a common problem-solving
framework

System’s Considerations

5. Moves you from a constant change
process to a continuous improvement
process
Guided by the research and the data
Creates a process for reducing variation
and possible options

8. All systems left to themselves move
toward the greatest state of disorder




Distriet Achievemant Standard

RTI DIAGNOSTIC PROCESS
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ACADEMIC PLAN - DISTRICT ALIGNMENT
Curriculum/Staff Development Component

LEE COUNTY SCHOOL DISTRICT
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Instructional Strategies Sehool

Curriculum and Staff Development
Training/Support Systems.

Level One Considerations

E Curriculum Content and Skills

E Textbook Adoption/Implementation

E Supplementary Programs/Materials

E Instructional Software/ITV-Media Support

F Technology/Hardware Components and
Support




Curriculum Content and Skills

E Sunshine State Standards
E National Reading Panel findings
E Community and Teacher priorities

E Academic Plans by quarter

Textbook Adoption Process

E Does the textbook align with the curricular
objectives at the respective grade levels?

E How much adjustment/modification is needed in
relation to our academic plan?

E Within the text itself, are there provisions for
differentiation of content and/or instruction
based on student educational needs?

Supplemental
Programs/Materials

E Selected after we have investigated the
match between our curricular content and
the selected textbook

E Select a supplemental program that
addresses the gaps between the curricular
content and the selected textbook




Instructional Software/ITV- Media
Support

E Aligns with and supports the
curriculum/textbooks/supplemental
programs

E Software adopted should not “fragment”
the academic content and/or instructional
processes

Technology/Hardware
Components and Support

E Governed by the types of software
components we have selected

E Limitations may restrict software
solutions/programs

Level 2 Considerations

Considerations during the textbook adoption
process also include:

— Instructional Strategies to meet students
needs

— Alignment of the school’s structure with the
curricular content and the instructional
strategies’ requirements




Instructional Strategies
(Differentiation)
E Systematic, Explicit Instruction

E Implicit Learning Opportunities
E Differentiated Instruction Opportunities

E Meets instructional delivery requirements
of Response to Intervention (Rtl)

School Structure/Restructuring

E Does the present school structure allow for
implementation with fidelity of the program
to be selected?

E If not, can the school(s) be restructured in
a manner compatible with the delivery
requirements of the program?

School Structure/Restructuring
Examples

Is mutual teacher planning time available for
instructional teams?

Is access to labs available for technology
based programs/supplements?

Is time scheduled based on educational need?

Is there alignment of reading instruction
provided by the reading teachers and the
reading instruction/practice provided through
content area teachers?




Assessment Processes

Three Pronged Approach:

E Student learning/achievement
E Investigation of each individual component

E Evaluation of the interaction effects for the total
system

Critical Alignment Processes

E Process Requirements Vary Across
District Departments/Schools

E Processes are flexible

RESPONSE TO INTERVENTION DELIVERY SYSTEM
ELEMENTARY SCHOOL READING GUIDELINES

Classroom Assignments!
Curricular Options
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Javirence 0 Then Ph This Ril system is also designed and aligned with ESE siudent #22-08

Joeocran 8. Then MAT. Inclusion components and processes.
tara Calls Sctnelder, WA,




RESPONSE TO INTERVENTION DELIVERY SYSTEM
MIDDLE SCHOOLS - READING PROGRAMS

Classroom Assignments/
Curricular Options

| awrence O Then. PrO This Ril system is also designed and aligned with ESE siudent 82208
Inclusion components and processes.

hen ALA-
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RESPONSE TO INTERVENTION DELIVERY SYSTEM
HIGH SCHOOLS - READING PROGRAMS

Classroom Assignments/
Curricular Options

Lawrence G Tinen, PRO This Rtl system is also designed and aligned with ESE student 32208
Debzran 5. Tiven wA T Inciusion components and processes.
Maria Calls Scheiger, AT,

Instructional Function of Rtl

E Each tier is minimally comprised of four

components:
1. Focus of Instruction
2. Group Size
3. Academically engaged time and
4. Frequency of Assessment




RESPONSE TO INTERVENTION — READING PROGRAM
Elementary Tier Component Guidelines

TIER COMPONENTS

TIER ONE
Core

TIER TWO
Strategic

TIER THREE
Intensive

Fouus of Instruction

SBRR Comprenensive Core
Reading Program (CCRP)

CCRP with
Programs/nterventions Targeted
to Student Needs

Reading Program (CIRP) with
Intensive Intervention Strategies
Targeted to Specific Individual
Student Needs

Grouping/Student Assignment
Humbers

Large Group with Differentiated
Small Groups

Reduced numbers of Students in
Both Large and Differeniated
Small Groups with specifically
targeted instruction

Differentiated Very Small Group
and Individual
(3 or Less Stusents per Group)

Academic Engaged Time (AET)

Ninety (30) Minute Block of
Uninterrupted Reading Instruction
W

Ninety (30) Minute Block, with an
Additional Thirty (30) Minutes of
Intervention (ii)

Increased Systematic Expicit
Instruction and Practice

120 Minutes Plus — Additonal

Time Allocated in Relation 1o the.

Number and Severity of the

Student's Needs (15 to 30 Weeks

Intervantion). Highly Inersased

Systematic Explicit Instruction and
ice.

Three to Four Scrsenings per
Year to Monitor Student Progress
(DIBELS, FORF, CBA)

Progress Monitoring Every Tuo.
Weeks Minimum
(Group/individual)
(Cold Reads, CBA)

Individual Assessment Schedule
er and

Severity of the Student's Needs
(CBAs|

O Lawrence Then
Deborah Burion Then, b. A T
Vs Calls Sehneiser M AT

‘Students may erpanience Mulile COMponents 30r0ss bers
‘Students may move from bath lower (0 higher tiers and higher t lower tiers.

The Ril system is also designed and aligned with ESE student
Inclusion components and processes.

RESPONSE TO INTERVENTION — MIDDLE READING PROGRAM
ier Companent Guidelines

TIER COMPONENTS TIER ONE TIER TWO TIER THREE
Core Strategic Intervention
Content Area Programs Reading Program Intervention

Fouus of Instrution

implementing reading strategies.

D
for Level 3 and above students.

Programs/interventions Targeted
to Student Needs.

Reading Program (CIRP) with
Intensive Intervention Strategies
Targeted to Specific Individual
Student Needs

Grouping/Student Assignment
Numbers

Large Group with Differentiated
Small Groups

Redueed numbers of Students in
Botn Large and Diferentiated
Small Groups with specifically
taroeted instruction

Reduced numbers of Students in
Both Large and Differentiated
Small Groups and Individual
Instruction

Academic Engaged Time (AET

Content Area Classes
One Period each

One Period Developmental
Reading Class

Increased Systematic Explicit
Instruciion and Practice

Two Period Intensive Reading
Black

Highly Increased Systematic
Explicit Instruction and Practice.

Freauency of Assessment

Three to Four Sereenings per
Vear to Monitor Student Progress.
(FORF, MAZE, CBA)

Progress Maritoring Every Two.
Weeks Minimum
(Group/Individual)

(Cold Reads, CBA)

Individual Assessment Schedule
based on the Number and
Severity of the Student's Needs

TSiugents may erpenence Mulple coMpoNents acioss bers_
‘Siudents may move from both lower 1o higher tiers and higher to lower iers.

Or. Lanrsnos Then
Debersh Surien Then, L A T
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330200

The Rt system is also designed and

ned with ESE student

Inclusion components and processes.

RESPONSE TO INTERVENTION — HIGH READING PROGRAM
Tier Component Guidelines

TIER COMPONENTS

TIER ONE
Core

TIER TWO
Strategic

TIER THREE
Intensive

Focus of Instruclion

Content Area Programe
implementing reading strategies

Supplemental Intensive Reading
Program with
Programs/Interventions Targeted
10 Student Needs.

Comprenensive Intervention
Reading Program (CIRP) with
Intensive Interveniion Strategies
Targeted to Speciic Individual
Student Needs

Groupina/Student Assianment
Humbers

Large Group with Differentiated
Small Groups

Reduced numbers of Students in
Both Large and Differentiated
Small Groups with specifically
{argeted instruction

Reduced numbers of Students in
Both Large and Differentiated
Small Groups and Individual
Instructon

Academic Engaged Time (AET

Content Area Classes
One Period each

One Period Intensive Reading
Class.

Two Period Intensive Reading
Block

Instruction and Practice

Systematic
Explict Instruction and Practice.

Frequency of Assessment

Three to Four Screenings per
‘Vear to Monitor Student Progress.
(FORF, MAZE, CBA)

Frogress Monitoring Every Tuo
Weeks Minimum
(Group/individual)

(Cod Reads, CBA)

Indivicual Assessment Schedule
based on the Number and
Severity of the Student's Nesds

"Siuderis may xpenence Muple compenenis seross bers

ents may move fom boi lower o igher bers and Pigher tolwer tirs

The Rt system s also designed and aligned with ESE student
Inclusion components and processes
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RESPONSE TO INTERVENTION - MATHEMATICS PROGRAMS
Tier Component Guidelines for Elementary, Grades K - 5

TIER ONE TIER TWO TIER THREE
TIER COMPONENTS e Stesiegie o e
fsth Program (CMP) with o Suplementl | VP st (1
Focu ofItuetion. afferentated retrucaon Program Intsrvennon: tarssted to Program: and () Intemsive
student peed: Tnterventions targeted fo student needs
Large and diffsrntiated saall gowp | Large gowp vith cifforensiared sl | Sl zvoup (3 ov less) sad individal
Grouping/Student Assignment Nussbers | insoucnon. group {5 or le=) Supplemsental Totensive Intervenmon
Tntervention
Sixty ith daty
(30) e Inimnsive Math class
Ten (10) - twenty (20) mirutes of dally mesting once 3 day
calendar math.
. Ten (10) — fwenty (20) mizutes of daly | Ten (10) — fventy (20) mizutes of daly
Acalemme S cilendsr math colendsrmath
Incvssead sy
and practice mane
sessions intervention cessions
[ Toice s morsh —
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RESPONSE TO INTERVENTION ~MATHEMATICS PROGRAMS
Tier Component Guidelines for Middle School
TIER ONE TIERTWO TIER THREE
TIER COMPONENTS e e Fatesite
ore Math Program (CMP) CMP with embedd 1 MP sith (1) anbedeed Supplemmental
« Regular Marh cowses with | Prograem Intervestons fargeted o Brograssc 1nd () Intensce atervestion
ifferentated smcenshon student nesds rgeted to hudent need:
+ RegulaMath coue: * Regular Math cowses
* Supplemental Interventions
‘Eocs of Instruction. i
SRR which include review of basic
concepts such as fractions
£ clae or v
] gronp 22
“cheduled outids of regulzr
s
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5 =) Supplemsenta Interventaon =nd s Tt etervestion
Goowpine Student Asuenment Number, e Tnbersive Math class of 15 o
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RESPONSE TO INTERVENTION — MATHEMATICS PROGRAMS
Tier Componeat Guidelines for High School
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THER COMEONENTS Core Strategic Intensive
th P MP) with a b QP it (1
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TLORIDA RLADING MODLL. DASLD ON LDUCAIONAL NELD
Prescriptive Integrated Cumulative Learning System

Explicit Systematic __ STUDENT/ TEXT Implicit Learning
Tnstructional Process CONSIDERATIONS Instructional Process

[ 5. text Contens
Eaowledze

10 Higher Orer.
Iunking Sialls

Florida Reading Model

Prescriptive- Investigates each component of
the Reading Process

Integrated- Addresses interaction effects
among the components

Cumulative- Initial Reading skills form the
foundation for subsequent skills

Learning System- Contains six systemic
scaffolding processes to support student
learning

Student Text Considerations

Students are not always “good” or “poor”
readers

— Determined by how the student’s reading
skills match the text requirements

— Text characteristics/requirements have a
direct effect on the amount and type of
teacher SUPPORT needed to read
successfully

12



First Systemic Scaffolding
Processes

E The use of systematic, explicit
instruction to teach individual reading
skills and strategies.

Explicit, Systematic Instruction

F Informs the students of WHAT is going to
be learned

E Informs the students of WHY it is being
learned

F EXPLAINS/MODELS the skill/strategy

E Provides INSTRUCTIONAL
SUPPORT/FEEDBACK

Explicit, Systematic Instruction

E Provides PRACTICE opportunities

E Ensures appropriate student
APPLICATION of the skill/strategy

E Establishes STUDENT SELF
MONITORING

13



Second Systemic Scaffolding
Process

E The use of implicit instruction to
teach reading skills

—Typically utilized in “Round-Robin”
Reading activities

—Effective when 95% of Reading
skills/knowledge needed to read and
understand the text are present-
(Matthew Effect)

Third Systemic Scaffolding
Process

E The use of multiple Reading activities with
the same text

E Students may demonstrate multiple skill
deficits

— Each Reading activity has individual benefits-
listed on the model

— Example of a multiple Reading Activity
scaffold

Fourth Systemic Scaffolding
Process

E Instruction of pre-requisite Reading
skills to assist in the development of
more advanced Reading skills

E Development of these Reading skills is
a cyclical and continuous process

14



Fourth Systemic Scaffolding
Process

—Pre-requisite Skill Considerations

EComprehension — Fluency — Word

Automaticity — Phonics — Phonological
Awareness

EComprehension — Vocabulary — Prior
Knowledge — Oral Language

—Alignment of Strategies Across Grade
Levels

Fifth Systemic
Scaffolding Process
F Instruction in Student Application of
Reading skills to Reading activities
E Examples:
— Phonics skills — Shared Reading

— Story Mapping — Read Aloud

— Higher Level Thinking Skills — Read Aloud,
Supported Reading, Independent Reading

Sixth Systemic Scaffolding

Process
F Independent Reading

— NRP: reports more research is needed
— Practice/Application of Reading skills
— Explicit to implicit learning transition

— Analysis and explicit teacher feedback
supports the transition!

15



Thank you

for the contributions You make to Ril
for the Students in your districts!

Contact Information

Dr. Lawrence D. Tihen Maria Callis Schneider

Executive Director of Secondary Reading
Curriculum, Staff Coordinator
Development, and MariaLS@leeschools.net
Continuous Curriculum & Staff Development
Improvement Center

LarryTi@leeschools.net The School District of Lee County

Curriculum & Staff Development 2855 Colonial Blvd.

Center Fort Myers, FL 33966-1012

The School District of Lee (239) 335-1423

County

2855 Colonial Blvd.
Fort Myers, FL 33966-1012
(239) 337-8134

Kindergarten LNF3 versus SAT10 Achievement Levels
School Year 2005/06
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Grade 4 ORF3 versus FCAT Achievement Levels
School Year 2005106

FCAT Achievement Level
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Grade 7 ORF3 versus FCAT Achievement Levels
Schoal Year 200506
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What skills are particularly
deficient in level 1 and level 2
readers at 10th grade?

Skill/Ability ECAT Performance Level

1 2 3 4 5

WPM on FCAT 130 154 175 184 199

Fluency percentile

Verbal knowledge
Ireasoning

60th




Growth in word reading ability of children who begin first
grade in the bottom 20% in Phoneme Awareness and
Letter Knowledge  (Torgesen & Mathes, 2000)

61 57
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- 4af = Average
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Grade level corresponding to age

Growth in reading comprehension of children who begin
first grade in the bottom 20% in Phoneme Awareness
and Letter Knowledge (Torgesen & Mathes, 2000)

6.9

| = Low
I = Average

34
Same verbal ability —

very different Reading
Comprehension

Reading Grade Level
X P N WA OO

1 2 3 4 5
Grade level corresponding to age
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